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Communication breakdowns occur often in the
general population. According to Dingemanse et
al. (2015) in a study done on 12 different families
of eight different languages, communication
breakdowns occur every 1.4 minutes. With that in
mind knowing that children who are deaf and
hard of hearing (DHH) have language, speech
and communication delays, misunderstandings
happen more often in this population.
Professionals who work with children who are
DHH encounter daily misunderstandings. A
survey was conducted with various professionals
who work with preschool aged children who are
DHH. A total of 11 survey responses were
received. The survey was reviewed to determine
the different strategies and techniques
professionals use to repair communication























user: I clarify by repeating
what I heard: 'The dog was
green?' The child replied,
'No! Hop, hop, hop.' 'Oh!
The frog was green.' With
lower language: 'Show me
what you're talking about.
Oh! You want to say...'"
 
"While discussing a student's weekend
plans, I asked him what he was looking
forward to (this was a kindergarten
student). He told me, 'Mow ass.' At that
point I stopped. I waited for his father to
pick him up and asked him about the
comment. His father immediately broke
into laughter. Apparently, he had
promised his son a lesson that weekend in
'Mowing grass.'" 
"This morning a student was
trying to answer a question about
a book. I thought she said, 'Two
worms,' but when I rephrased her
answer to confirm ('You see two
worms?') she shook her head no
and corrected her use of /b/ to
say 'Two bird.' She then used /b/
correctly when she was talking
about the birds in the book several
more times."
 
"The child wanted to play a game and
pointed to the desired objects; however,
the game was missing a critical piece and
couldn't be played. There was a major
communication breakdown because the
child was attempting to express that the
piece was missing, but did not
understand that because the piece was
gone the game couldn't be played." 
"A student was telling me what
they wanted in their diary and I
was unable to understand. I asked
for the student to tell me again
and then began repeating what I
thought the student said. The
student became upset and cried. I
explained that it was okay and not
the student's fault but that I was
struggling to hear and needed
help. The student then 'helped me'
by repeating and describing the
sentence they wanted."
 
"One student who uses 1-2 word utterances was trying to
tell me something about his home life (I don't have much
contact with his family and don't have context for people
in the house) he was trying to tell me something about his
brother and it being funny. He was trying to act out what
was funny (we were playing with slime and it had to do
with slime and making funny noises). My prompts were
limited because I didn't know he had a brother, or what
the game was. I essentially ended up guessing, and
asking many questions (yes/no) before understanding
the game he wanted me to play with him. I'm still unsure
if I got this correct or if we made up a new game." 
"A student was telling me he
wanted a paint brush and it
was just not clear. So we
looked around and I asked
him to tell me again what he
wanted and to show me and
he showed me the paint
brush. A lot of time the
problem can be solved by
trying to find what the child
wants."
 
"The question was regarding the
current weather outside. The
student mumbled with her words
her answer. I responded to her,
'(student name) tell me again.'
When she repeated her answer, I
gave her positive verbal praise
and an elbow bump for
responding appropriately." 
"Today a student said what I
thought was, 'I have to go pee.'
So I told him to come with me to
the bathroom. When we got
there he said he wasn't supposed
to be in the bathroom. I told him
I thought he said he had to pee.
He clarified, using better speech,
and said, 'I have to go to
speech.'"
 "A student was commenting on a
picture I had in class. They were
naming the pictures and kept
referencing another teacher but the
ideas weren't linking together. The
student used words like both, you
have both. I couldn't figure out the
message until I saw the other teacher
had the same magnet board activity
that I was using." 
"(Spoken Language) A student was on the
playground telling me about a spider and
spiderweb that he saw on the fence. He kept
pointing and saying something that I did not
understand. I don't remember the entire
exchange but I remember looking around and
asking him, 'Are you talking about...' He would
answer yes or no. Finally I understood that he
was talking about the spider. I modeled for
him how to say "spider" with the /s/ sound.
He quickly imitated. I said, 'Yes, spider has an
/s/ sound.' Then I made a point to walk over
to the spider and talk about it with him for a
while so that he would understand that his
hard work in communicating paid off."
with children who are deaf




















































What did you say?
What do you mean?
What do you want/need?
Where is it? 
Who has it?
Can you say it again?
Can you describe it?




I didn't hear you.









































Get to know each
child!!
Avoid Frustration!
Act excited and interested
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